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Step 1: Comprehensive Data Review 

 
Consider your school’s performance and instructional metrics from 2013-2014. Use the 

Comprehensive Data Review Worksheet for Priority Area Identification worksheet to assist your 

team. 

 

Performance and Instructional Metrics 

Academic  Climate  

MAP Data, 

ELA/Math Data, 

Observation/Evaluation 

Data 

(Domains 1-3) 

Attendance,  

Suspension 

Teacher Perception, 

Student Perception  

Parent Perception 

 

 
Step 2: Identify Three Priority Areas For Your School.  

 
After carefully analyzing your school’s data, identify a reason for continuous improvement in 

each priority area noted in the chart below. 

 
Priority Area Justification 

1. Reading/English Language Arts: There is a consistent pattern of students who have 

not demonstrated adequate rates of fluency and 

their ability to retell (prerequisite for summarizing) 

details from the text in primary grades never close 

that gap in intermediate grades.  Trends in data 

using DIBELS data k-5. 

 

2. Mathematics: There is little progress noted in the data from year 

to year in mathematics.  Students do not appear to 

be able to transfer what is learned in the classroom 

to other context. 

 

3. Climate: African American special education males make up 

the majority of the behavior referrals and 

suspensions.  Teacher surveys cite behavior 

concerns as a significant problem in the classroom. 



BALTIMORE COUNTY PUBLIC SCHOOLS 

School Progress Plan for Continuous Improvement of School Performance 

Office of Performance Management  

Office of the Assistant Superintendents  4 

 

 

 

 
Step 3: Root Cause Analysis. 

For each priority area, perform a root cause analysis. Start by crafting a “why” question that asks 

why performance in each priority area has not reached expected levels. Drill down on potential 

contributing factors to discover the root cause. The root cause is the deepest underlying 

cause/causes of positive or negative symptoms that, if dissolved, would result in the elimination 

or a substantial reduction of the symptom. The goal of root cause analysis is to seek cause rather 

than assign blame. 

 

Priority Area 1—Reading/English Language Arts 

1st Why Question: Why have the same students consistently performing below expectations in 

fluency and retell year after year in Reading/English Language Arts? 

Contributing Factors 
 

Because schools are complex social systems, it may be difficult to 

identify a single root cause for a given component. It is important to 

understand that there are often factors that contribute to the root but 

that are not the root. Contributing factors are separate issues that 

may, in combination with others, contribute to the problem. It is a 

contributing factor if: 

 The problem may have occurred even if the factor had not 

been present. 

 The problem may reoccur as the result of the same factor if 

the cause is dissolved. 

 Dissolution of the factor leads to similar events. 

 

Validity Test QDC 

(Question, Data, Control) 

 
(Record the results with an “X” in the column 

to the under the contributing factors) 

Q –Question: Does the “contributing factor” 

address the original theme question? 

 D –Data: Does data support the “contributing 

factor”? Refer to available supporting data. 

C–Control: Is the “contributing factor” within 

the school’s control? 

 

Note: If a contributing factor does not pass all 

three Validity Test questions, the factor is 

eliminated 

Lack of literacy rich home environment and support Question 

Y 

Data 

N 

Control 

N 

Lack of small group instruction with data based 

grouping practices 

Question 

Y 

Data 

Y 

Control 

Y 

Inconsistent effective phonics instruction and early 

intervention 

Question 

Y 

Data 

Y 

Control 

Y 

Lack of teacher capacity with understanding vertical 

expectations 

Question 

Y 

Data 

Y 

Control 

Y 

Foremost Factor Validity Test QDC 

(Question, Data, Control) 

Lack of small group instruction with data based 

grouping practices 

Question 

Y 

Data 

Y 

Control 

Y 

 

2nd Set of Whys? Why are there difficulties with implementing small group instruction and data 

based grouping practices? 

Contributing Factors 
 

Validity Test QDC 

(Question, Data, Control) 
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Because schools are complex social systems, it may be difficult to 

identify a single root cause for a given component. It is important to 

understand that there are often factors that contribute to the root but 

that are not the root. Contributing factors are separate issues that 

may, in combination with others, contribute to the problem. It is a 

contributing factor if: 

 The problem may have occurred even if the factor had not 

been present. 

 The problem may reoccur as the result of the same factor if 

the cause is dissolved. 

 Dissolution of the factor leads to similar events. 

 

(Record the results with an “X” in the column 

to the under the contributing factors) 

Q –Question: Does the “contributing factor” 

address the original theme question? 

 D –Data: Does data support the “contributing 

factor”? Refer to available supporting data. 

C–Control: Is the “contributing factor” within 

the school’s control? 

 

Note: If a contributing factor does not pass all 

three Validity Test questions, the factor is 

eliminated 

Difficulty managing all the responsibilities (time, 

instructional balance 

Question 

y 

Data 

y 

Control 

y 

Difficulty maintaining progress monitoring data Question 

y 

Data 

y 

Control 

y 

 Question Data Control 

Foremost Factor Validity Test QDC 

(Question, Data, Control) 

Difficulty managing the responsibilities Question 

y 

Data 

y 

Control 

y 

 

3rd Set of Whys? Why is there so much difficulty managing the responsibilities such as time 

management and balancing small groups? 

Contributing Factors 

 
Because schools are complex social systems, it may be difficult to 

identify a single root cause for a given component. It is important to 

understand that there are often factors that contribute to the root but 

that are not the root. Contributing factors are separate issues that 

may, in combination with others, contribute to the problem. It is a 

contributing factor if: 

 The problem may have occurred even if the factor had not 

been present. 

 The problem may reoccur as the result of the same factor if 

the cause is dissolved. 

 Dissolution of the factor leads to similar events. 

 

Validity Test QDC 

(Question, Data, Control) 

 
(Record the results with an “X” in the column 

to the under the contributing factors) 

Q –Question: Does the “contributing factor” 

address the original theme question? 

 D –Data: Does data support the “contributing 

factor”? Refer to available supporting data. 

C–Control: Is the “contributing factor” within 

the school’s control? 

 

Note: If a contributing factor does not pass all 

three Validity Test questions, the factor is 

eliminated 

Many components to do with a little time; Not sure how 

to fit all of the pieces in 

Question 

y 

Data 

y 

Control 

y 

Teacher mindset; Difficulty letting go of control for fear 

of off-task and disruptive behavior 

Question 

y 

Data 

y 

Control 

y 

 Question Data Control 

Foremost Factor and Root Cause Validity Test QDC 

(Question, Data, Control) 

Many components to do with little time: Teachers 

unsure how to fit it all in.  A framework is needed. 

Question 

y 

Data 

y 

Control 

y 

 

Root Cause for Priority Area 1—Reading/English Language Arts:  Teachers capacity with 

implementing a structure that helps teachers to be able to fit in guided small groups 
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Core data associated with this priority area:  Student progress monitor data, classroom 

observation data 

 

Priority Area 2—Mathematics 

1st Why Question: Why are African American students (85% of enrollment) performing below 

the proficiency level and unable to progress at the expected rate as other subgroups in 

Mathematics?  

Contributing Factors 
 

Because schools are complex social systems, it may be difficult to 

identify a single root cause for a given component. It is important to 

understand that there are often factors that contribute to the root but 

that are not the root. Contributing factors are separate issues that 

may, in combination with others, contribute to the problem. It is a 

contributing factor if: 

 The problem may have occurred even if the factor had not 

been present. 

 The problem may reoccur as the result of the same factor if 

the cause is dissolved. 

 Dissolution of the factor leads to similar events. 

 

Validity Test QDC 

(Question, Data, Control) 

 
(Record the results with an “X” in the column 

to the under the contributing factors) 

Q –Question: Does the “contributing factor” 

address the original theme question? 

 D –Data: Does data support the “contributing 

factor”? Refer to available supporting data. 

C–Control: Is the “contributing factor” within 

the school’s control? 

 

Note: If a contributing factor does not pass all 

three Validity Test questions, the factor is 

eliminated 

Lack of small group instruction due lack time Question 

Y 

 

Data 

Y 

 

Control 

Y 

 

Teacher lack of content knowledge Question 

Y 

Data 

Y 

Control 

Y 

 

Lack of progress monitoring 

 

Question 

Y 

Data 

Y 

Control 

Y 

Foremost Factor Validity Test QDC 

(Question, Data, Control) 

Lack of progress monitoring 

 

Question 

Y 

Data 

Y 

Control 

Y 

 

 

2nd Set of Whys? Why does a lack of progress monitoring exist? 

Contributing Factors 
 

Because schools are complex social systems, it may be difficult to 

identify a single root cause for a given component. It is important to 

understand that there are often factors that contribute to the root but 

that are not the root. Contributing factors are separate issues that 

may, in combination with others, contribute to the problem. It is a 

contributing factor if: 

 The problem may have occurred even if the factor had not 

been present. 

 The problem may reoccur as the result of the same factor if 

the cause is dissolved. 

 Dissolution of the factor leads to similar events. 

 

Validity Test QDC 

(Question, Data, Control) 

 
(Record the results with an “X” in the column 

to the under the contributing factors) 

Q –Question: Does the “contributing factor” 

address the original theme question? 

 D –Data: Does data support the “contributing 

factor”? Refer to available supporting data. 

C–Control: Is the “contributing factor” within 

the school’s control? 

 

Note: If a contributing factor does not pass all 

three Validity Test questions, the factor is 

eliminated 
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Lack of small group instruction and flexible grouping 

practices 

Question 

Y 

Data 

Y 

Control 

Y 

Lack of an established process and protocol in math for 

progress monitoring 

Question 

Y 

Data 

Y 

Control 

Y 

 Question 

 

Data 

 

Control 

Foremost Factor Validity Test QDC 

(Question, Data, Control) 

Lack of small group instruction and flexible grouping 

practices 

Question 

Y 

Data 

Y 

Control 

Y 

 

3rd Set of Whys? Why is there a lack of small group and flexible grouping practices? 

Contributing Factors 

 
Because schools are complex social systems, it may be difficult to 

identify a single root cause for a given component. It is important to 

understand that there are often factors that contribute to the root but 

that are not the root. Contributing factors are separate issues that 

may, in combination with others, contribute to the problem. It is a 

contributing factor if: 

 The problem may have occurred even if the factor had not 

been present. 

 The problem may reoccur as the result of the same factor if 

the cause is dissolved. 

 Dissolution of the factor leads to similar events. 

 

Validity Test QDC 

(Question, Data, Control) 

 
(Record the results with an “X” in the column 

to the under the contributing factors) 

Q –Question: Does the “contributing factor” 

address the original theme question? 

 D –Data: Does data support the “contributing 

factor”? Refer to available supporting data. 

C–Control: Is the “contributing factor” within 

the school’s control? 

 

Note: If a contributing factor does not pass all 

three Validity Test questions, the factor is 

eliminated 

Lack of a small group framework to help teachers 

structure time to fit in small group and regular progress 

monitoring 

Question 

Y 

Data 

Y 

Control 

Y 

Teacher capacity for what small groups instruction looks 

like in the math environment 

Question 

Y 

Data 

Y 

Control 

Y 

Lack of extensive planning with deliberate focus on 

mastery versus coverage 

Question 

Y 

Data 

Y 

Control 

Y 

Foremost Factor and Root Cause Validity Test QDC 

(Question, Data, Control) 

Lack of extensive planning with deliberate focus on 

mastery versus coverage 

Question 

Y 

Data 

Y 

Control 

Y 

 

Root Cause for Priority Area 2 – Mathematics: Teachers need a structure and training on how to 

plan deliberately small guided math groups 

 

Core data associated with this priority area:  MAP data, classroom observation data 

 

 

Priority Area 3—Climate 

1st Why Question: Why has/have special education males been suspended and referred for 

disciplinary actions at a higher rate than other subgroups in this Climate? 
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Contributing Factors 
 

Because schools are complex social systems, it may be difficult to 

identify a single root cause for a given component. It is important to 

understand that there are often factors that contribute to the root but 

that are not the root. Contributing factors are separate issues that 

may, in combination with others, contribute to the problem. It is a 

contributing factor if: 

 The problem may have occurred even if the factor had not 

been present. 

 The problem may reoccur as the result of the same factor if 

the cause is dissolved. 

 Dissolution of the factor leads to similar events. 

 

Validity Test QDC 

(Question, Data, Control) 

 
(Record the results with an “X” in the column 

to the under the contributing factors) 

Q –Question: Does the “contributing factor” 

address the original theme question? 

 D –Data: Does data support the “contributing 

factor”? Refer to available supporting data. 

C–Control: Is the “contributing factor” within 

the school’s control? 

 

Note: If a contributing factor does not pass all 

three Validity Test questions, the factor is 

eliminated 

Lack of training for teachers in behavior management 

strategies and interventions 

Question 

Y 

Data 

Y 

Control 

Y 

Lack of effective implementation of a school-wide 

behavior plan 

Question 

Y 

Data 

Y 

Control 

Y 

Mindset of staff members towards student population Question 

Y 

Data 

N 

Control 

N 

Lack of engagement in the classroom Question 

Y 

Data 

Y 

Control 

Y 

Foremost Factor Validity Test QDC 

(Question, Data, Control) 

Lack of training for teachers in behavior management 

strategies and interventions 

Question 

Y 

Data 

Y 

Control 

Y 

 

2nd Set of Whys? Why is there a lack of training in behavior management strategies and 

interventions? 

Contributing Factors 
 

Because schools are complex social systems, it may be difficult to 

identify a single root cause for a given component. It is important to 

understand that there are often factors that contribute to the root but 

that are not the root. Contributing factors are separate issues that 

may, in combination with others, contribute to the problem. It is a 

contributing factor if: 

 The problem may have occurred even if the factor had not 

been present. 

 The problem may reoccur as the result of the same factor if 

the cause is dissolved. 

 Dissolution of the factor leads to similar events. 

 

Validity Test QDC 

(Question, Data, Control) 

 
(Record the results with an “X” in the column 

to the under the contributing factors) 

Q –Question: Does the “contributing factor” 

address the original theme question? 

 D –Data: Does data support the “contributing 

factor”? Refer to available supporting data. 

C–Control: Is the “contributing factor” within 

the school’s control? 

 

Note: If a contributing factor does not pass all 

three Validity Test questions, the factor is 

eliminated 

Trainings are primarily focused on academics Question 

Y 

Data 

Y 

Control 

Y 

Assumption that if your are implementing PBIS then 

further training is not needed 

Question 

Y 

Data 

Y 

Control 

Y 

 Question Data Control 

Foremost Factor Validity Test QDC 

(Question, Data, Control) 

Trainings are primarily focused on academics Question 

Y 

Data 

Y 

Control 

Y 
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3rd Set of Whys? Why are the training primarily focused on academics? 

Contributing Factors 

 
Because schools are complex social systems, it may be difficult to 

identify a single root cause for a given component. It is important to 

understand that there are often factors that contribute to the root but 

that are not the root. Contributing factors are separate issues that 

may, in combination with others, contribute to the problem. It is a 

contributing factor if: 

 The problem may have occurred even if the factor had not 

been present. 

 The problem may reoccur as the result of the same factor if 

the cause is dissolved. 

 Dissolution of the factor leads to similar events. 

 

Validity Test QDC 

(Question, Data, Control) 

 
(Record the results with an “X” in the column 

to the under the contributing factors) 

Q –Question: Does the “contributing factor” 

address the original theme question? 

 D –Data: Does data support the “contributing 

factor”? Refer to available supporting data. 

C–Control: Is the “contributing factor” within 

the school’s control? 

 

Note: If a contributing factor does not pass all 

three Validity Test questions, the factor is 

eliminated 

It is what is tested by the state. Question 

Y 

Data 

Y 

Control 

N 

There have been many instructional shifts under 

Common Core. 

Question 

Y 

Data 

Y 

Control 

N 

As a school, we have not made it a priority to examine 

the link between behavior management and student 

achievement. 

Question 

Y 

Data 

Y 

Control 

Y 

Foremost Factor and Root Cause Validity Test QDC 

(Question, Data, Control) 

As a school, we have not made it a priority to examine 

the link between behavior management and student 

achievement. 

Question 

Y 

Data 

Y 

Control 

Y 

 

Root Cause for Priority Area 3—Climate: As a school, we have not made it a priority to examine 

the link between behavior management and student achievement. 

Core data associated with this priority area: PD data, Faculty Meeting Agendas, classroom 

observation data, suspension and referral data 

 

 

Step 4: Goal Setting, Key Action Selection, and Professional Learning 

Planning.  
Given the root cause determined for each priority area above, state one goal for each priority area 

for the 2014-2015 school year. Through an equity-based lens, for each priority area, identify key 

actions, persons responsible for leading and monitoring implementation, a timeline for 

implementation, measures of success, and barriers that should be removed in order to ensure 

success. Key actions and high-impact strategies will be monitored on a quarterly basis and will 

form the basis of learning walks and monitoring visits from the superintendent, chief academic 

officer, and/or the assistant superintendents of schools. 

 

In the process of goal setting, your school improvement team should consider the following logic 

model for think-alouds and discussion, as appropriate: 
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“We believe that ‘X’ is our major challenge in priority area 1/2/3 with ‘A’ as its 

foremost root cause.  

 

We further believe that if we implement ‘Key Action Y’ for all students, over time 

root cause ‘A’ will be dissolved and we will reach an improved outcome for 

students. 

 

In addition, we recognize that we have students who are at additional risk and 

need intervention in above and beyond, and in addition to, the implementation of 

‘Key Action Y.’ 

 

We, therefore, intend to implement ‘Key Action Z’ for students whose needs are not 

sufficiently met by Key Action Y.”
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PRIORITY AREA 1—Reading/English Language Arts:  

Priority Area 1—Reading/English Language Arts Target: 

The number of students meeting or exceeding projected achievement targets will increase from 49% in 2014 to 50% in 2015.  

 

Theory of Action 

 
(Key Actions/High-Impact Strategies to be implemented. 

Address by student subgroup.  Title I schools must add 

Title I Components to each Key Action, as appropriate.) 

 

Owner 
 

(Person(s) Leading 

Implementation, 

Monitoring, and 

Evaluation) 
 

Timeline 
 

(Indicate specific 

dates whenever 

possible) 

Measures of Success 
 

(Formative and summative 

data, data analysis, and 

dialogue to monitor 

progress, determine 

results, and make 

adjustments.) 

Necessary Shifts to 

Implement the 

Key Actions 

Identify and Select Key Actions that address the needs of students, parents 

and teachers. Key actions must reflect the following: 

 A clear focus on equity and cultural competencies  

 High expectations for staff and students 

 High impact actions, including timely and effective assistance,  leading to 

progress of all student groups  

 Alignment between targets and key actions 

 Research-based instructional strategies  

 Monitoring implementation and analyzing results 

 Data analysis for decision making  

 Follow-up actions based on data analysis  

 Parent/guardian and community engagement  

 Communication of plans, processes, and results with stakeholders  

 

(Use specific 

dates whenever 

possible.) 

(Identify specific data 

sources, participants, and 

communication of 

monitoring results.) 

(Identify actions that 

are no longer priorities 

that can be altered or 

removed. Identify 

barriers to success that 

can be removed.) 

 

Key Action 1 

(Consider high-impact strategies to 

benefit all students) 

 

Quarterly extended planning with a 

focus on unpacking the core ELA 

curriculum with an emphasis on 

comprehension of text 

 

 

 

 

ILO 

 

3, 8 

 

Title I 

Components 

 

2,4, 6,8, 9, 10 

 

Owner 

 

Classroom 

teacher, STAT 

teacher, 

Administration 

 

 

 

 

 

 

Timeline 

 

 

Sept to May 

 

 

 

 

 

 

 

 

 

Measures 

 

 

ELA Culminating Events 

and DIBELS data 

 

 

 

 

 

 

 

 

 

Shift/Remove 

 

Teachers will increase 

their capacity to 

implement the core 

curriculum with fidelity 

through their increased 

knowledge and 

understanding of the 

CCR Standards 
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Monthly grade level meetings with 

a focus on progress monitoring data 

 

 

 

At home reading incentive; 20 min 

per night 

 

 

 

 

 

 

 

Students, parents, 

teachers. 

 

 

 

 

 

Nov- June 

 

 

 

 

 

Reading logs 

Teachers will increase 

capacity to analyze data 

and make instructional 

decisions. 

 

Parents will increase 

involvement by 

supporting students in 

reading 20 min per 

night. 

 

Key Action 2 

(Consider high-impact strategies to 

benefit all students) 

 

Implement the Daily 5 (K-5) as a 

structure to support the facilitation 

of small group 

(Title 1 funded) 

 

ILO 

 

7 

 

Title I 

Components 

 

2 

 

Owner 

 

Classroom 

teacher, STAT 

teacher, 

Administration 

Timeline 

 

Nov - June 

Measures 

 

Classroom observations 

Progress Monitor Data 

 

Shift/Remove 

 

Teacher will develop a 

structure that will 

increase their ability to 

implement small group. 

 

 

Key Action 3 

(Consider off-track populations 

who require additional intervention 

in addition to previous key actions) 

 

Focus Studies Intervention Daily 

time: Students are regrouped for 

support in phonics, fluency, or 

enrichment 

 

ILO 

 
5, 6 

 

Title I 

Components 

 

2, 8 

 

Owner 

 

Classroom 

teacher, STAT 

teacher, 

Administration 

Timeline 

 

Oct - June 

Measures 

 

DIBELS progress monitor 

data 

 

Culminating Events 

 

 

Shift/Remove 

 

Students will be 

provided focused 

instruction around 

specific needs  

 

  

Quarterly Review Cycle  
(Use leading data to monitor key actions on at least a quarterly 

basis in order to make adjustments) 

Monitoring and Adjustments 

(Implementation status and data-based changes resulting from 

data analysis and dialogue.  Identify specific data sources, plan 

adjustments, and communication strategies, as appropriate). 

Necessary Shifts to 

Implement the Key 

Actions 

Quarter 1  ELA Culminating Events and DIBELS data;  Reading 

logs;  Classroom observations 

Progress Monitor Data;  DIBELS progress monitor data 

 

 

 

 

Quarter 2   
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Professional Learning Plan for Priority Area 1—Reading/English Language Arts 
Create a high-level professional learning plan to support your Key Actions for this priority area. Identify outcomes, leadership, learning communities, learning 

designs, resources, and timelines. Highlight Title I funded professional learning activities in green, where appropriate.  

 

Outcome(s) 

 

 
(What is the desired result of the 

professional learning?) 

 

ILO 

 
(Which 

Outcomes?) 

Leadership 

 

 
(Who are the 

owners?) 

Learning Communities 

 
(Who’s receiving the professional 

learning? Differentiate groups of learners 

as appropriate and necessary.) 

Learning 

Designs 

 
(How will this 

be delivered?) 

Resources 

 
(What human, 

technological, fiscal, 

and time resources are 

needed?) 

Implementation 

 
(When will the 

professional learning 

be implemented? How 

will feedback be 

provided?) 

Teachers will have a deepened 

understanding of the common 

core ELA standards in context 

of BCPS curriculum and how 

to assess student work using 

PARCC rubrics. 

 

 

3 

STAT teacher, 

Reading 

Specialist, 

Administration 

Classroom teachers Extended 

planning/PD 

days  

STAT teacher, 

Reading 

Specialist, full or 

half day sessions, 

BCPS One 

access 

Quarterly 

 

       

       

 

Quarter 3  
 

 

Quarter 4  
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PRIORITY AREA 2—Mathematics:  

Priority Area 2—Mathematics Target: 

The number of students meeting or exceeding their projected growth targets will increase from 54% in 2014 to 55% in 2015.  

 

Theory of Action 

 
(Key Actions/High-Impact Strategies to be implemented. 

Address by student subgroup.  Title I schools must add Title 

I Components to each Key Action, as appropriate.) 

 

Owner 
 

(Person(s) Leading 

Implementation, 

Monitoring, and 

Evaluation) 
 

Timeline 
 

(Indicate specific 

dates whenever 

possible) 

Measures of Success 
 

(Formative and summative 

data, data analysis, and 

dialogue to monitor 

progress, determine 

results, and make 

adjustments.) 

Necessary Shifts 

to Implement the 

Key Actions 

Identify and Select Key Actions that address the needs of students, parents 

and teachers. Key actions must reflect the following: 

 A clear focus on equity and cultural competencies  

 High expectations for staff and students 

 High impact actions, including timely and effective assistance,  leading to 

progress of all student groups  

 Alignment between targets and key actions 

 Research-based instructional strategies  

 Monitoring implementation and analyzing results 

 Data analysis for decision making  

 Follow-up actions based on data analysis  

 Parent/guardian and community engagement  

 Communication of plans, processes, and results with stakeholders  

 

(Use specific 

dates whenever 

possible.) 

(Identify specific data 

sources, participants, and 

communication of 

monitoring results.) 

(Identify actions that 

are no longer priorities 

that can be altered or 

removed. Identify 

barriers to success that 

can be removed.) 

 

Key Action 1 

(Consider high-impact strategies to 

benefit all students) 

 

Quarterly extended planning with a 

focus on unpacking the core math 

curriculum with an emphasis on 

problem solving, reasoning and 

mastery of skills 

 

 

ILO 

 

3, 8 

 

Title I 

Components 

 

2,4,6,8,9,10 

 

Owner 

 

Classroom 

teachers 

STAT teacher 

Math Resource 

Teacher 

Administration 

 

 

 

 

Timeline 

 

Oct -June 

 

Measures 

 

Classroom Observations 

Unit Assessments 

 

Shift/Remove 

 

Teachers will increase 

their capacity to 

implement the core 

curriculum with fidelity 

through their increased 

knowledge and 

understanding of the 

CCR Standards 
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Monthly grade level meetings with 

a focus on progress monitoring data 

and range finding 

 

Schoolwide Basic Fact Incentive: 

Students practice at home and at 

school when reach mastery level 

will receive school wide 

recognition 

 

 

 

 

 

Students, parents, 

classroom teachers 

Teachers will increase 

their capacity to 

analyze math data to 

make instructional 

decisions 

 

Parents will increase 

involvement in 

building students 

fluency of basic facts 

 

 

Key Action 2 

(Consider high-impact strategies to 

benefit all students) 

 

Implement Guided Math structure 

for small group instruction with 

deliberate reinforcement to support 

mastery of skills and extension 

 

 

ILO 

 

 

7 

 

Title I 

Components 

 

 

2,8 

 

Owner 

 

Classroom 

teachers 

STAT teacher 

Math Resource 

Teacher 

Administration 

 

Timeline 

 

 

Nov-June 

Measures 

 

Unit Assessments 

Small group notes 

 

Shift/Remove 

 

Teachers will increase 

time spent in small 

guided math groups 

and decrease amount of 

time spent in whole 

group instruction in 

order to address 

specific skill gaps or to 

enrich students. 

 

 

Key Action 3 

(Consider off-track populations 

who require additional intervention 

in addition to previous key actions) 

 

Math Resource teacher will work 

with small groups of identified 

students during lunch bunch for 

intervention groups. 

(Title 1 funded) 

 

ILO 

 

5, 6 

 

Title I 

Components 

 

2, 8 

 

Owner 

 

Math Resource 

teacher Timeline 

 

Oct - June 

Measures 

 

Unit Assessments 

Pre/Post data of small 

group intervention 

 

Shift/Remove 

 

Students will close skill 

gaps and be able to 

apply skills learned 

within the classroom 

setting. 

 

  

Quarterly Review Cycle  
(Use leading data to monitor key actions on at least a quarterly 

basis in order to make adjustments) 

Monitoring and Adjustments 

(Implementation status and data-based changes resulting from 

data analysis and dialogue.  Identify specific data sources, plan 

adjustments, and communication strategies, as appropriate). 

Necessary Shifts to 

Implement the Key 

Actions 
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Professional Learning Plan for Priority Area 2—Mathematics 
Create a high-level professional learning plan to support your Key Actions for this priority area. Identify outcomes, leadership, learning communities, learning 

designs, resources, and timelines. Highlight Title I funded professional learning activities in green, where appropriate.    

Outcome(s) 

 

 
(What is the desired result of the 

professional learning?) 

 

ILO 

 
(Which 

Outcomes?) 

Leadership 

 

 
(Who are the 

owners?) 

Learning Communities 

 
(Who’s receiving the professional 

learning? Differentiate groups of learners 

as appropriate and necessary.) 

Learning 

Designs 

 
(How will this 

be delivered?) 

Resources 

 
(What human, 

technological, fiscal, 

and time resources are 

needed?) 

Implementation 

 
(When will the 

professional learning 

be implemented? How 

will feedback be 

provided?) 

Teachers will be able to 

develop highly effective, 

student centered or student 

directed learning opportunities 

that foster the mastery and 

retention of core standards 

3, 8 Classroom 

teachers, 

STAT teacher, 

Math resource, 

Administration 

Classroom teachers Extended 

Planning/PD 

days for 

math 

STAT teacher, 

Math resource, 

investigations 

Quarterly 

       

       

 

Quarter 1  Classroom Observations 

Unit Assessments;  Pre/Post data of small group intervention;  
 

 

 

Quarter 2  
 

 

Quarter 3  
 

 

Quarter 4  
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PRIORITY AREA 3—Climate:  

Priority Area 3—Climate Target: 

Suspensions will decrease from 2% in 2014 to 1% in 2015.  

 

Theory of Action 

 
(Key Actions/High-Impact Strategies to be implemented. 

Address by student subgroup.  Title I schools must add Title 

I Components to each Key Action, as appropriate.) 

 

Owner 
 

(Person(s) Leading 

Implementation, 

Monitoring, and 

Evaluation) 
 

Timeline 
 

(Indicate specific 

dates whenever 

possible) 

Measures of Success 
 

(Formative and summative 

data, data analysis, and 

dialogue to monitor 

progress, determine 

results, and make 

adjustments.) 

Necessary Shifts 

to Implement the 

Key Actions 

Identify and Select Key Actions that address the needs of students, parents 

and teachers. Key actions must reflect the following: 

 A clear focus on equity and cultural competencies  

 High expectations for staff and students 

 High impact actions, including timely and effective assistance,  leading to 

progress of all student groups  

 Alignment between targets and key actions 

 Research-based instructional strategies  

 Monitoring implementation and analyzing results 

 Data analysis for decision making  

 Follow-up actions based on data analysis  

 Parent/guardian and community engagement  

 Communication of plans, processes, and results with stakeholders  

 

(Use specific 

dates whenever 

possible.) 

(Identify specific data 

sources, participants, and 

communication of 

monitoring results.) 

(Identify actions that 

are no longer priorities 

that can be altered or 

removed. Identify 

barriers to success that 

can be removed.) 

 

Key Action 1 

(Consider high-impact strategies to 

benefit all students) 

 

Monthly Child Study Teams:  

Identify behavior concerns that 

impact team success; 

brainstorm/problem solve as team; 

consult Behavior Intervention 

Manual to identify 1-2 strategies 

 

 

ILO 

 

9 

 

Title I 

Components 

 

2,4,6, 8, 9, 10 

 

Owner 

 

Classroom 

teachers 

IST/SST chair 

 

Timeline 

 

Oct- June 

Measures 

 

Classroom observation data 

Suspension and referral 

data 

 

Shift/Remove 

 

Teachers will increase 

knowledge of strategies 

for challenging 

behaviors in order to 

maintain students 

within the classroom. 
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Key Action 2 

(Consider high-impact strategies to 

benefit all students) 

 

Book Study on What Great 

Teachers Do Differently,by Todd 

Whitaker in order to help teachers 

understand the impact they have on 

behavior in the classroom. 

(Title 1 funded) 

 

Behavior Resource Teacher and 

SSW to provide consultation, 

coaching, and professional 

development. 

 

Parent workshops on partnering 

with the school to reduce behavior 

problems. 

(Title 1 funded) 

 

ILO 

 

 

7 

 

 

 

 

 

 

9 

 

 

 

 

2 

 

Title I 

Components 

 

 

4, 6 

 

Owner 

 

Classroom 

teachers, 

STAT teacher, 

Behavior 

Resource 

Teacher, SSW, 

Administration 

 

 

 

 

 

 

Parents 

Timeline 

 

Nov - June 

 

 

Measures 

 

Classroom observation data 

Suspension and referral 

data 

 

Shift/Remove 

 

Teachers will reflect on 

their choices and 

teaching styles and be 

able to determine the 

effectiveness when 

creating the desired 

learning environment. 

 

 

Parents will increase 

knowledge of strategies 

on how to support the 

school in changing 

behaviors that interfere 

with teaching and 

learning. 

 

Key Action 3 

(Consider off-track populations 

who require additional intervention 

in addition to previous key actions) 

 

Intervention small groups with 

theme around anger management, 

decision making for targeted 

students 

Develop a mentoring program with 

beginning and end of the day 

check-in with staff mentor and 

identified students. 

 

 

ILO 

 

 

 

9 

 

Title I 

Components 

 

2, 9 

 

Owner 

 

SSW, Guidance 

Counselor,  

Mentoring Staff 

Timeline 

 

Oct -June 

Measures 

 

Classroom observation data 

Suspension and referral 

data 

 

Shift/Remove 

 

Reduce the number of 

disruptions and loss of 

instructional time due 

to anger and poor 

decision  making in 

students. 

 

  

Quarterly Review Cycle  
(Use leading data to monitor key actions on at least a quarterly 

basis in order to make adjustments) 

Monitoring and Adjustments Necessary Shifts to 

Implement the Key 

Actions 
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Professional Learning Plan for Priority Area 3—Climate 
Create a high-level professional learning plan to support your Key Actions for this priority area. Identify outcomes, leadership, learning communities, learning 

designs, resources, and timelines. Highlight Title I funded professional learning activities in green, where appropriate.   

Outcome(s) 

 

 
(What is the desired result of the 

professional learning?) 

 

ILO 

 
(Which 

Outcomes?) 

Leadership 

 

 
(Who are the 

owners?) 

Learning Communities 

 
(Who’s receiving the professional 

learning? Differentiate groups of learners 

as appropriate and necessary.) 

Learning 

Designs 

 
(How will this 

be delivered?) 

Resources 

 
(What human, 

technological, fiscal, 

and time resources are 

needed?) 

Implementation 

 
(When will the 

professional learning 

be implemented? How 

will feedback be 

provided?) 

Teachers will have greater 

ownership of the student 

behavior in the classroom and 

develop effective strategies for 

managing inappropriate 

behaviors in the classroom. 

 

9 

 

STAT teacher, 

Behavior 

Resource 

Teacher, 

Administration 

 

Teachers, Paraeducators 

Book study 

during 

monthly 

faculty 

meetings; 

Peer 

coaching 

and 

modeling 

within 

classrooms 

What Great 

Teachers Do 

Differently?, 

Todd Whitaker 

 

Behavior Coach, 

SSW 

During the 

instructional day 

 

Teacher Survey 

       

(Implementation status and data-based changes resulting from 

data analysis and dialogue.  Identify specific data sources, plan 

adjustments, and communication strategies, as appropriate). 

Quarter 1  Suspension and referral data  
 

 

Quarter 2  
 

 

Quarter 3  
 

 

Quarter 4  
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Title I Requirements (As Applicable) 
 

  

For Title I Schools Only 

Title I 

Components 

(See component 

numbers below.) 

Key Actions to  

Implement Strategies 

(Address by  

student group.) 

Person(s) Leading 

Implementation, 

Monitoring, and 

Evaluation 

Timeline  

(Indicate specific dates 

whenever possible) 

Measures and 

Monitoring 

(Formative and summative 

data, data analysis, and 

dialogue to monitor 

progress, determine 

results, and make 

adjustments.)  

Status and Modifications 

(Implementation status and 

data-based changes 

resulting from data 

analysis and dialogue.) 

The green-shaded actions below apply to all Title I schools and should appear in school-progress plans as they are written. 

 

 

 

 

3 

 Dissemination of Right to Know 

Letter informing parents of their 

right to request information 

about teacher credentials) 

Principal September Current Staffing Report  

 

 

 

3 

 Dissemination of Four Week 

Notice Letter informing parents 

of instruction provided by non-

HQ teacher for 4 consecutive 

weeks or longer, as appropriate  

Principal Ongoing Current Staffing Report  

 

5 
 Implement strategies to attract 

high-quality highly qualified 

teachers to high need schools  

Principal Ongoing 
BCPS website, job fair 

attendance 
 

 

 

7 

 Plan for assisting preschool 

children in the transition to 

elementary school programs 

(Gradual Entrance)  

 Transfer from elementary to 

middle school articulation 

Principal/Leadership Team 

Fall 

 

Spring 

Enrollment completion 
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School Improvement Team Membership 
 

Name Title Signature of Stakeholder 

 Principal  

 Assistant Principal  

 Assistant Principal  

 S.T.A.T. Teacher  

 Teacher  

 Teacher  

 Teacher  

 Parent  

 Parent  

 Student  

   

   

   

   

   

   

   

 


